
Bremerton Lighthouse Partners and Other Visitors to NavalBremerton Lighthouse Bill: Why Bremerton and Why You? 



Because You Make a Difference and 
Together We Will Raise the Quality of Early Learning 

Across our State!

What are you already doing to 
support  the children in your 
community?

What are you doing together to 
help children enter kindergarten 
with the necessary foundation 
skills for life? 

What are you doing together to 
help children build on this 
foundation and continue to grow (  
with the necessary foundation 
skills for life? 

Bremerton’s ECCE is part of a 
greater effort that is nationally 
recognized! 

Bremerton School District, Bremerton, Washington 
www.bremertonschools.org (360) 473-1061

http://www.bremertonschools.org/


Children Entering Kindergarten
5%come to school with
knowledge and skills ready
to read

20-35% find learning to
read fairly easy 

60% find learning to read
challenging. Success
depends on the programs
you use, how you teach and
the knowledge of the
teacher. 

Source:  National Educational Service



What are the implications for children who start behind? 

Only 1 in 8 children respond to reading  intervention after first grade, 
Karen Cole research 

The Reality Scope of Reading Problem In America



Which children are hardest hit?
 Children of poverty & children with specific 

learning disabilities.



Beginning Kindergartners’ School-Readiness 
Skills by Socioeconomic Status

Lowest 
SES

Highest 
SES

Recognizes letters of alphabet 39% 85%

Identifies beginning sounds of 
words

10% 51%

Identifies primary colors 69% 90%

Counts to 20 48% 68%

Writes own name 54% 76%



Beginning Kindergartners’ School- 
Readiness Skills by Socioeconomic Status

Lowest 
SES

Highest 
SES

Amount of time having been read to 
prior to kindergarten

25 hours 1,000 
hours 

Accumulated experience with words 13 million 45 million
Sources: Valerie E. Lee and David Burkam, 
Inequality at the Starting Gate (Washington D.C. 
Economic Policy Institute, 2002): Adams, Marilyn 
Jager, Beginning to Read, 1990, WA DC National 

Center for Education Statistic 2000, Susan 
Neuman From Rhetoric to Reality,  Phi Delta 

Kappan December 2003, and Meaningful 
Differences by Hart & Risley



By Family Income 
4th Grade Reading 2002
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Approximately one-third 
of middle class students 
and approximately    
one-quarter of upper 
middle class students  
do not know the alphabet 
when they enter 
kindergarten.  

Source:  Inequality at the Starting Gate (Lee and Burkam, 2002)



The Good News! 

The opportunity to attend a pre-K class makes a child . 
. . 

40 percent less likely to need special education 
services, 
40 percent less likely to repeat a grade and 
twice as likely to attend college.”- Governor Patrick 
Launches Commonwealth Readiness Project – August 06, 2007 
Governor of Massachusetts Press Release 

Your Preschool is part of a larger effort that is 
recognized nationally! 

. 

Learning Disabilities From Identification to Intervention, Fletcher, Lyon, Fuchs& Barnes, 2007



Early Childhood Care &  Education

A
Community 

Working Together

___________________
AND

Bremerton School District 
Building  Early  Literacy  Skills

Established the Early Childhood Care &  Education Group



We set goals that we could measure 
and celebrate! 

2 Goals: 
•

 
Increase the number of children entering 
kindergarten with early reading skills, and 
now math 

•
 

Decrease learning 
disabilities associated with 
reading difficulties

 
and now math



What does good instruction look 
like and what can we do? 



Early Literacy; What Does it Take to 
Learn How to Read, Write and Do Math?

Linda Sullivan-Dudzic, Director, linda.sullivan@bsd.wednet.edu 
Special Programs and School Support

Bremerton School District



Significant Predictors of Reading  Problems 

• Early Language 
Development 

• Vocabulary 
• Phonological 

Awareness

**Parents' Concerns That Are 
Warning Signs of School 
Problems

• Poor retention of information/has 
been retained

• Loss of self-esteem
• Short attention span/hyperactivity
• History of speech-language 

problems, therapy, otitis media 
with fluctuating hearing loss

• Hates school/school 
phobic/psychosomatic 
symptoms

• Trouble with letter sounds or 
letter naming

Journal of Learning Disabilities, Vol. 32, No. 5, 464-472 (1999)DOI: 10.1177/002221949903200512
Early Language Development and Kindergarten Phonological Awareness as Predictors of Reading Problems
**Glascoe FP, Robertshaw NS. PEDS: Developmental Milestones Professional's Manual [In press]. Nashville, Tenn.: Ellsworth & 
Vandermeer Press, 2007:90.



Early Reading is the Job of 
Early Childhood 

Daily phonological 
awareness (The ability to 
manipulate sounds is  
very highly correlated 
with reading success. 
Lundberg, Frost & 
Petersen, 1988). 

Listening, rhyming, 
sentence segmenting, 
syllable segmenting

Rhyming (Identifying and 
making oral rhymes) (3 yr 
olds)

Identifying and working with 
syllables in spoken words 
(4 year olds)

Identifying and categorizing 
the first phoneme of words 
(your name!-5year olds)

Alliteration (4’s and 5’s)
Letter-sound correspondence 

(4’s and 5’s)
Blending & segmentation (5’s 

and above) 



Significant Predictors of Math Disabilities 

(From Fuchs et al. (2006b,p.37) American Psychological Association.

For arithmetic
• Attentive Behaviors
• Phonological 

decoding
• Processing speed

For computation 
• Arithmetic
• Attentive behavior

For arithmetic word problems
Attentive behavior
Nonverbal problem solving
Concept formation
Language 

For both: working memory. 

“For students with LD the critical outcome of schooling in math 
is problem solving as it occurs in the real world.” p. 231

Learning Disabilities From Identification to Intervention, Fletcher, Lyon, Fuchs& Barnes, 2007



The importance of Math 
Develop a strong sense of number upon which to base future 

mathematics learning.
Learn to compute fluently.
Learn the language used to communicate mathematically.
Become mathematical problem solvers.
.
Become confident in their ability to do mathematics.
Become able and willing to use mathematics in everyday life.
Appreciate and enjoy the power and beauty of mathematics.



The importance of Vocabulary ;



The Matthew Effect  (Stanovich, 2000)

Exposed to 
1,800,000 

words per year
Exposed to 

282,000 words 
per year

Exposed to
8,000 words 

per year
< 1 minute 4.6 minutes 20 minutes

Time spent reading each day

Statistics derived from Shaywitz, S. (2003). Overcoming dyslexia. New York: Alfred A. Knopf.
LETRS 

Training 



Where Do We Learn Words?

• Even children’s books have more varying and 
unusual words than prime time TV or children’s 
TV.

• Rarity and variety of words in children’s books is 
greater than that in adult conversation.

• Adult reading matter contains words 2–3 times 
rarer than those heard on TV.
(Hayes & Ahrens (1988), cited in Cunningham & Stanovich, 1998, 
What Reading Does for the Mind, American Educator)

p. 12



How We Know Words (2)

• Through exposure to multiple examples in 
context, spoken and written

• Through explicit instruction:
– Constructing definitions and using a dictionary
– Analyzing word structure
– Exploring word relationships
Note: It takes 10 – 15 exposures to a new word 

to instill the word into long-term memory (and 
for some- up to 240 times!)

p. 14



Two NeuronsTwo Neurons LETRS

For all these skills. . . . . .
Multiple Joyful Practice Opportunities
For all these skills. . . . . .
Multiple Joyful Practice Opportunities



Read Aloud How to Build Vocabulary
 For Teachers & Families  

University of 
Washington              
CARS DVD

• Comment and Wait
• Ask questions and 

Wait
• Respond by adding   

a little more 



Additional Strategies taught to teachers and 
parents 

Before & During Reading
• Introduce the child to the 

book 
Title?
Author?
Illustrator or Photographer?

• Vocabulary
Vocabulary for 

understanding?
Vocabulary for future use?
Picture walk 



After Reading (question 
asking)

• Ask questions that 
encourage the child to 
think beyond the obvious 

• Knowledge (list, tell, 
describe, name, find, 
count)

• Comprehension (retell, 
explain)

• Application (try, act, use, 
demonstrate)

• Synthesis (make create, 
invent, design)

• Evaluation (choose, 
decide, grade, rank)

CIRCLE Training, National S.T.E.P.



This year-Families Succeeding by Reading 
Donna’s literacy project funded by Thrive by Five 
Lessons learned – reaching families through the providers 
they have chosen (relationships).



We celebrated results the very first 
year! 

We have lots of rhyming kids 2002-2003
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Consistent Curriculum 
(Adoption process) 

Community selection of research-validated curriculum 
Aligned to  K-3 standards, purchased by the school district and on loan to the preschools

Program reviewed__________________________
Reviewed by_______________________________

Critical Elements

 

Preschool Curriculum 

Element Descriptors

Vocabulary 
0   1   2   3   4   5

¨ Includes background information for teacher
¨ Includes ideas to share information with students
¨ Includes strategies to assist teacher with teaching vocabulary

Oral Vocabulary 
0   1   2   3   4   5

¨ Strategies to increase children’s use of language
¨ Activities to include oral language during many parts of the 

day
¨ Answering questions about a story



Preschool 
Partners

Open 
Court 
Alphabet 
Chant



Sensory 

Table at

View Ridge 

ECEAP







The Human brain learns. . .
1. Through experience …………………… Interact 

2.  By making connections…………….. Relate to and build on 

3. By having the learner do something with what has 
been learned ! ……………….Do something with it! 

*Source: 12 Brain/Mind Learning Principles in Action. (2005). R. Caine, G. Caine, C. McClintic, & K. Klimek



What about Social Emotional? 
* “The brain/mind is social-tells us that every student has the capacity 

to learn through relationships with others”

“What fires together stays together”
“Nothing can be forced in!”

*The optimal emotional climate for learning is Relaxed Alertness

We want to teach this way and we want our children to develop this as 
a way of life. (50% genetic and 50% experience) 

*Source: 12 Brain/Mind Learning Principles in Action. (2005). R. Caine, 
G. Caine, C. McClintic, & K. Klimek



Relaxed Alertness 
What it is 
• Even though I am challenged 

and excited (even anxious), I 
feel capable and trust in my 
abilities.”

• My mind is relatively focused 
and open to possibilities 
despite obstacles or potential 
uncertainties.”

• My actions are under my 
control.  I want to respond to 
the conditions around me.”

What it is not 
• My body is tense and agitated 

because I don’t know what to 
do.”

• My mind is distracted or 
focused too narrowly.”

• “My actions are not under my 
control. I lack a sense of 
purpose or meaning. “

*Source: 12 Brain/Mind Learning Principles in Action. (2005). R. Caine, G. Caine, C. 
McClintic, & K. Klimek



*Children who have experiences that develop relaxed alertness. 
. . . These children  experience confidence, competence and 

meaning or purpose as a way of life.

Characteristics 
• Can set short-term and long-term goals and believe that they 

will succeed
• Persist under pressure
• Visualize a positive future (optimism)
• Search out successful strategies or resources
• Have a more positive attitude
• Possess good social skills (get along with and are liked by 

others)
• Are independent (autonomy)
• Use time management, which includes being able to pursue 

their goals when situations change
• Know how to learn and how they learn
• Can evaluate themselves
*Source: 12 Brain/Mind Learning Principles in Action. (2005). R. Caine, G. 

Caine, C. McClintic, & K. Klimek



Preschool 
Early  Reading Efforts and Student Achievement 

Children entering Kindergarten 
Reading Instructional Level Based on DIBELS
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Bremerton Fact Sheet 
• Preschoolers and Their Families

• All community preschool partners use the same 
curriculum that is aligned with the Washington Early 
learning Benchmarks and the K-3 WA State Standards. 
– All partners participate in monthly professional development led 

by our instructional coach. 
– All partners participate in a professional learning community led 

by the special programs director. 
– All partners are committed to analyzing data and adjusting their 

instruction based on this information. 
– Through our ECCE partners, the BSD reaches 333 three year 

olds and 463 four year olds prior to kindergarten.



“Quality Preschool is 
necessary, but not 
sufficient, to raise the 
educational 
achievement of all 
children.  

For children to get the 
most out of growing 
public investments in 
early learning, we must 
align standards, 
curriculum, and 
assessment from              
pre-kindergarten 
through kindergarten 
and into the early 
elementary grades.”

Source:  National Foundation for Child 
Development





Bremerton Fact Sheet 
Kindergartners and Their Families
• Of 364 entering Bremerton Free Full Day  

Kindergartners:
– 239 children attended preschool prior to kindergarten.  
– 135 children did not attend preschool prior to 

kindergarten. 
• Out of the 239 children that attended preschool:

– 140 children attended one of our Early Childhood 
Care & Education Group (ECCE) partner community 
preschools. 

•
 

94% of all our kindergarten children were reading at 
benchmark at the end of kindergarten. 



Lessons learned  . . . 
The Right People on the Bus 
Commitment to the full day program
The importance of multiple joyful practice opportunities 
Monitor and adjust
Learning Walks



What does the day look like?
Revised June 2006

• 10 minutes Opening Calendar
• 30 minutes Whole Group RWK
• 30-45 minutes Math
• 40 minutes Small group Rotation (Walk to Read)*(20 minutes each)
• 30 minutes Lunch/Recess
• 30 minutes Planning (Specialist)
• 10 minutes Phonemic Awareness Activities*
• 10-15 minutes Read Aloud with vocabulary building*
• Elements of Reading: Vocabulary
• 60 minutes (20 minutes each) small group rotation (Walk to Read)*

with Centers for Literacy and Math
• 20-30 minutes Foss Science/SS (Literacy embedded) Additional Writing 
• 10 minutes Review and Closing
*Time for intensive instruction that target student needs and increase practice 

opportunities
4.5 hours for Para Educator time at each building. This schedule includes time 

for the kindergarten teacher to build in and supervise additional movement 
and an additional recess as needed for students. 



Kindergarten Spring DIBELS Proficiency 2002, & 2005-2008

May      All Day
2008     Kindergarten

434 children 

Benchmark 
93.5%

Strategic 
4.4% 

Intensive 
2.1%

May      All Day
2007     Kindergarten

509 children 

Benchmark 
92.3%

Strategic 
5.9% 

Intensive 
1.8%

May      Extended
2006     Kindergarten

84 children 

Benchmark 
79.1%

Strategic 
15.3%

Intensive 
5.6%

May      Extended
2005     Kindergarten

84 children

Benchmark 
70%

Strategic 
23.7%

Intensive 
6.3%

May       Early 
2002      Childhood

Partnerships
370 children

Benchmark 
55.9%

Strategic 
31.5%

Intensive 
12.6%



First Grade Fall DIBELS Proficiency 2002, & 2005-2008

May     All Day
2008     Kindergarten 
now first grade 

384 children

Benchmark  
72.9%

Strategic 
18.8

Intensive 
8.3

May     Extended Day 
2007     Kindergarten 
now first grade 

367children

Benchmark  
58.9%

Strategic 
25.3

Intensive 
15.8

May     Extended Day 
2006    Kindergarten now 
first grade 

374 children

Benchmark  
63.4%

Strategic 
24.1

Intensive 
12.6

May     ECCE 
2002     Partnerships  
now first grade 

409 children

Benchmark  
52.8%

Strategic 
32.8

Intensive 
14.4



Naval
Ave.
P-3
Early
Learning
Center



Naval Avenue P-3 Early Learning Center
• At Naval, we serve 351 P-3rd grade students and their families. 
• We are expanding our partnership with Kitsap Community Resources to 

build an extension early childhood child and family center to serve birth to 
five children and full day, full year Head Start.  Our hope is to be a teaching 
and learning center for our state.

• Demographic Information:
– 26% are enrolled in Special Education
– 3.5% are Transitional Bilingual
– 79% qualify for free and reduced meals
– 26% are enrolled in Special Education
– 3.5% are Transitional Bilingual

At the preschool level, our preschool staff and 
programs are an integral part of our comprehensive 
student achievement plan. 

• At 3rd grade our students outperformed the state in both reading 
and math as measured by the WASL.



So what about your district ? 

• What do you want to do 
together to improve the 
lives of children? 

• How can you build on 
the great work you are 
already doing and 
multiply your efforts?



Learning Walks 
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